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Children's communities 
- a pratical point

Children (in the Nordic countries) live their lives together in 
and across institutional practices or societal arrangements.

Children move across together - while adults stay 
(at home, in day-care settings, in school and so on….)

Children must be understood from:

- The contexts in which they take part
- Their conditions for action
- Their possibilities for action

- The "context" is among other things their social communities

- The "conditions" are common creations and they are
created within the communities

- The "possibilities" (and the limitations) lie in and are created
in the communities

When we wish to understand the 
actions of an individual child, we 
must understand those 
actions by looking at what 
other children and adults 
around that child are doing. 

The concept “Children’s commu-
nities” can help us understanding 
in which way different 
pedagogies and educational 
practices has meaning 
for children’s participation 
in- and across various 
institutional contexts.

I try to capture what the children are engaged in, 
and take note of with what they are preoccupied.

When I observe children who seem to be 
experiencing difficulties, I try to view those 
difficulties from the child’s perspective. Instead of 
zooming in on the child and trying to figure out 
what is wrong with him or her, I attempt instead 
to look at the situations in which the difficulties 
are taking place. I try to look  from the child and 
out at the world in which the child is participating. 

It is all about looking at the 
child’s participation and possibilities for 
participation with the other children. 

Establishing a children’s perspective is an 
analytical process - an analytical children’s 
perspective (Kousholt, 2006), which is an 
approach that enables us to understand how, 
on their own premises, a child acts in relation 
to his or her conditions. 

A tiny bit 
that makes a huge difference.
From a research interview with a Danish pedagogue 

“For example, we have a little boy who really want to 
play with the other children. He's fourteen months old. A very 
happy, enthusiastic little boy who really wants his friends. And 
who is practicing a lot in "how do I do this?". 

It can be something like that if someone is sitting on the 
mattress or someone who is playing in the children's kitchen, 
he often comes from behind and throws himself up on their backs. 
The others may well be a little frightened and think it is a bit violent. 
...Where the thing where you try to help him so that he approaches them 
from the front and not from behind - giving him a little piece of cooking toy 
or something else to play with - then he becomes part of the play. We 
simply move him physically, "fuyish bum". Just turning him a little bit. After 
all, it's only a tiny movement. 

Such a small tiny thing can do a huge thing in the interaction. 
And in the way he wants to play and participate in a game. 
So, he is accepted in a completely different way. 

After all, it's a tiny bit that makes a huge difference. ”

The analytical children’s perspective 

Instead of looking AT the child, I adopt a research 
perspective FROM the child. 

Instead of occupying a particular place in a 
         particular location and studying the children 

who pass by me, I follow the children in 
their trajectories of participation. 

         This means that I followed actual children in 
their movements, for example, from 

kindergarten to kindergarten class, 
after-school and first form.

When I study children 
in kindergarten or at 
the after-school 
centre, I observe their 

movements in 
both playing and 
non-playing 
situations, 
across the 
different 
rooms and out 
in the play-

                                                                   ground. 

An analytic approach to the interview

The Example above shows how a tiny intervention can 
change a child’s possibilities for participation and 
support the development of the Children’s 
community.

What the pedagogue is doing when turning the little boy 
just a tiny bit in relation to the other children he is 
approaching - and at the same time help him getting 
some of the toy he is engaged in, this is actually not a 
“tiny thing”. 

The pedagogue is actually describing  
very complex pedagogical work in this 
example.

The pedagogue analyse the situation, and 
see among other points:

- The other children get frightened/alarmed

- He wants to be part of a play (he does not
want to bite, hit or hurt anyone)

- He (also) wants a wood-carrot (or
whatever…)

The pedagogue realizes instantly that “…If I 
am faster than him, and get to turn him – then 
the situation becomes totally different…” 
(Then he/we can enter the game and start 
counting the carrots, talking about where they 
come from, which colours’ they come in…)

This quick response and pedagogical 
overview and a good understanding of 
Children’s communicties and their 
meaning for the childrens possibilities for 
participation saves the day for the little 
boy, but also for the other children.

Follow the children
- across the day and across different
institutional arrangements

Searching for the children’s perspectives, by
- looking at the world the child is participating in (the
social communities) - not looking isolated at the child,

- Looking for the child’s different participation possibilities
(within the communities)

- What does the child seem to be engaged in?
- Of what does s/he seem to be preoccupied?

Searching for the children’s communities, by

- Looking for what other children (and the adults) are doing

- Looking for what other children (and the adults) seems to
be engaged in
.

the political
agenda

the childrens 
agendas and 
wishes

the teachers
agenda

the schools
agenda

Children’s communities in school
- and the significance to learning composure

Leaning composure (learner's need for composure 
for learning) an Teaching quietness (teacher's 
need for quietness for teaching) is not the same. 
Teaching quietness does not nessesarily lead 
to learning composure. L-composure is a 
social phenomenon to be found within the 
communities of practice in which children 
participate. (Stanek, 2013)

All of this applies to a child’s point of view and to 
children’s communities. This also applies to how 
children learn.

Children learn through participation 
and they participate by being a part of 
a community. 

Children's possibilities for participation in the 
children's communities are therefore of great 
importance for their ability to learn.

HOME...

School 
and School care facilities
- leisure activities
in the schoolLeisure activities 

- outside the school

KindergartenNursery

Rest of their life

The theoretical basis

Children’s communities and children’s learning as 
connected to their social life is rooted in social practice 
theory (Chaiklin and Lave 1993) and critical 
psychology or the science of the subject (Dreier 2003; 
Osterkamp and Schraube 2013; Tolman 1994).

According to this theoretical viewpoint, people are 
regarded as fundamentally active social beings. When 
we wish to understand the actions of an 
individual child, we must look at what other children 
and adults surrounding that child do. 

There is no single children’s perspective. All people 
have different standpoints and positions and 
consequently different perspectives. 

Children and their perspectives must be   
seen in dialectical connection with the 
social contexts, in which they participate. 

The ‘communities of practice’ concept comes from Lave 
and Wenger’s (1991) work, in which the concept implies 
an understanding of the societal meaning to a subject’s 
actions. The concept emphasises that people act 
together. We create conditions both for ourselves and 
for each other, and are able to change the common 
conditions together.

EXAMPLE- from an interview with a daycare pedagogue

THEORY
- Everyday life and theoretical basis

HOW 
- to study children’s communities

WHY
- The importance of working with Children’s communities.

Children’s communities in the school

Studies of children's school start (Stanek, 2011, 2013, 2016, 2019) 
show that: 

Children's experiences with participation-possibilities in 
children's communities in daycare facilities are of great 
importance for children's participation in school.

Studies have showed that children’s social life before, during and 
after school start is of great importance for the children's school 
start and for their ways of participating in the school context. 

Having been in "school groups" and having practiced solving school-
like tasks like quiet sitting and common listening during kindergarten 
could not be traced as significantly at all. 

It seems like there is a mismatch between our present efforts to 
help the children fit into the schools agenda - and the children's 
own agendas and wishes.

Learning is a social practice happening through 
participation. From this point of reference, we need 
to look into what the learner is participating in (the 
community)

If the pedagogy builds on a basis from which we 
are supposed to respect each other, learn from 
each other, learn to be with each other, the 
pedagogy underpins an inclusive practice where 
‘we’ are we and part of the same world, the same 
community, the same everyday life. 

If the children’s perspectives were to govern 
practice, professional cooperation within the 
ECEC and in school would focus on helping 
children to develop the children's communities 
and children’s possibilities to participate in 
them. 

Other 
observations

OBSERVATION

What does
other children 
say?

What does 
the parents 
say?

What does
other profes-
sionals see?

What does 
the children 
say?

Other
Sitiuations
and places
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