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Abstract: Research has shown that student centered dialog still is a rare form in classrooms 
(Reznitskaya 2012; Lyle 2008). Student centered dialog is communicative formats that supports the 
student’s own thinking and further elaborations. It is difficult for the teacher to send the thinking 
and reasoning back to the students (Sulzer 2015; Beck & McKeown 2007). Instead we find forms of 
discourse where the teacher takes responsibility and control over the knowledge and questions to 
ask and answer in the interaction around texts: “[...] recitation and, more recently, pseudo-inquiry 
continue to dominate teacher–student communication” (Reznitskaya & Gregory 2013: 129). At the 
same time, the whole-class dialog is still considered to be important for interpretation, meaning 
construction and consolidation of knowledge in the classroom.  
In the presentation, I suggest and discus methodologies of research in and development and practice 
of inquiry based literature education generated with teachers and their teams.  
The investigation is part of a large-scale intervention project named Quality in Danish and 
Mathematics (KiDM). KiDM is a nationwide research- and development project involving more 
than a hundred schools and thirty researchers through 2016-2018. In the part concerning L1, 
Danish, the intention is to investigate and develop literature teaching in grade 7-8 by establishing og 
continuously adjusting (theory of change approach) an inquiry based literature teaching. The project 
is designed as a multifaceted intervention program with four continuous phases: 1) a preliminary 
study and systematic review over research, 2) development of the intervention and pilot study of a 
web-mediated teaching material developed, realized and evaluated in cooperation with teachers in 
twenty schools, 3) a randomized controlled trial (RCT) in three iterative cycles that will test the 
intervention’s quantitative effect, and 4) qualitative studies that investigates the subject specific 
qualities the intervention leads to from student and teacher perspectives in a local school and 
classroom context.  
My hypothesis is, that since KiDM’s focus is inquiry based literature teaching, a change of the 
teacher’s management of the classroom dialog will be a crucial point to intervene.  
The current investigation is carried out as part of the qualitative research (4) and conducted as a 
field study with three researchers present doing video-observation, taking field notes, and 
interviewing teacher and students. Theoretically the basis is sociocultural and phenomenological 
interest in the participants’ collaborative processes as well as a first-person perspective (Høegh 
2017). I focus on operationalization of a) outlining the features of the classroom dialog before and 
after the intervention in the teacher-team by a dialogic tool for the team's development of inquiry 
based teaching; b) the collection of the individual teacher's as well as the local teacher-team’s 
opinion, use and further development of the dialogic tool; and c) the collection of both the teacher’s 
and a number of students’ experiences with the realized classroom dialog.  
 
In the presentation I discus the hypothesis about dialogic teaching as a key for inquiry based 
literature studies in the classroom. Secondly, I discus the conditions for and the capability through 
this intervention to change classroom dialog. Thirdly, I will discuss methodological conflicts and 
possibilities.  
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